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Abstract: This paper introduces an idea that camsid bi-lingual teacher education program that
can be developed between National University (Ntd) a University in Vietham with the goal

of bringing cultural awareness through literaturéetaching candidates enrolled at each
university. The paper specifically addresses thessdevelopment and describes how
collaboration can take place in order to meet #wds of candidates in one course offered
through the NU School of Education.

Affecting the American and global higher educatmena and impacting educational
delivery is the fact that candidates who graduaenfTeacher Education programs in America
today face classrooms more diverse, with a greatetber of spoken home languages and
greater cultural diversity than ever before. Tgrisposal suggests that cultural diversity
challenges might be addressed through collaborationpartnerships with international
educational programs that join teaching candidatesie country with teaching candidates in
another.

NU is the second largest private university in foafiia with twenty-nine regional
campuses and reports 80% of total enroliment imenThe courses are intensely focused in one
month formats. NU currently offers 325 courses rmiyndind successfully educates the largest
number of teachers in California.

This paper proposes offering one hybrid teachecatiln course to teaching candidates

in both countries. The course is one in the NU glast Arts in Teaching Degree program. This

idea could be developed as a model to bridge trerslty gap seen in American schools today
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and present one solution to the growing need foeAcan teachers to become more aware with
cultural diversity. Vietnam is chosen as a coutdrpartner with because of the large and
continually growing number of Viethamese-Americamosmmigrated to America after the
Vietnam War. Viethamese children attend public sththroughout America and candidates
who possess some knowledge of the culture, monesgtdnic backgrounds of the children are
better prepared to integrate teaching modaliti¢l thie students.

Following the NU format of one course per montthie form of an e-delivery system,
candidates will complete each week one class gessiline and one class session face-to-face at
their respective universities for a total of fougeks. The course online is offered in English; the
face-to-face course is offered in English to thedidates in America and in Viethamese to the
students in Vietham. The course is team taught are NU English speaking professor
teaching online and one Vietnamese speaking prafésaching the face-to-face classroom in
Vietnam.

Most American citizens are aware that diversitjAmerica is evident and plays an
important part in our public schools. For exampiehe southern regions of America 51% of the
student population are students of color. Thigsstiarepresents for the first time in American
history that children of color constitute a diversajority in public schools. The shift is due to a
dramatic immigration increase of Latinos, AsianjaisPacific Islanders and other populations
(The Southern Education Foundation, 2010). Funtloee, it is becoming increasingly clear that
our educational system must provide teachers wfthriation, knowledge and skills (Larny,
2001) which will enable them to respond creatiaatyl effectively to the complexities of multi-
cultural education. There is a new awareness ®n#ed of globalization of teacher education

programs. This insight demands that universitires@lleges must develop multicultural
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studies, training and curriculum that will enal#ac¢hers and administrators to understand
complex issues in order to creatively and effetyivespond in the classroom and to issues that
arise at the administrative level.

This proposal might serve as a model or a bluefomther global and international
educational institutions interested in increasing expanding international education through
collaboration with foreign universities to prep&eachers for today’s globally diverse
classrooms. International education is describealigh a myriad of terms such as global
education, development education, comparative diducand international studies, however,
their meanings can differ significantly (HaydenPBD International education is described by
(Alfaro, 2008) as “educational work that practies and scholars undertake in countries other
than their own” (p. 20). Development education bardescribed as a program that produces
tools and resources for teachers and young peogeptiore social, economic, and
environmental issues of sustainable developmetiaim classrooms, communities, and around
the world (www.worldbank.org/wbi/developmenteducaji Comparative education is a fully
established academic field of study that examidesa&tion in one country (or group of
countries) by using data and insights drawn froeygtactices and situations in another country,
or countries (http://en.wikipedia.org/wiki/Compavat educatiopand International Studies
generally refers to the specific University Degragd courses which are concerned with the
study of the major political, economic, social,tathl and sacral issues that dominate the
international agendg@nttp://en.wikipedia.org/wiki/International_Studie&)or the purpose of this
research international education is describedatsathich relates to the educational work

undertaken by practitioners and students in a cpwther than their own (Alfaro, 2008).
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It is evident that within institutes of higher edtion that offer teacher education
programs international education must be designtedtihe program in order to meet current
cultural and linguistic needs (Burnell, 2006). Tglebalization of teacher education programs
regarding certification such as the National Coufocithe Accreditation of Teacher Education
(NCATE) demand that future teachers be preparetearhing in the global environment in
classrooms in the United States. NCATE Standastdtés “One of the goals of this standard is
the development of educators who can help all stisdearn and who can teach from
multicultural and global perspectives that drawtlom histories, experiences, and representations
of students from diverse cultural backgrounds” (NIEA 2006).

Crossley and Watson (2006) propose several reas@upport international education:

1. gain a better understanding of one’s own educatseysiem;

2. satisfy intellectual and theoretical curiosity abother cultures and their
education systems; and better understand theaetdtip between education
and the wider society;

3. identify similarities and differences in educatibsgstems, processes and
outcomes as a way of documenting and understampdaidems in education,
and contribution to the improvement of educatiguicy and practice; and

4. promote improved international understanding andmeration through
increased sensitivity to different world views andtures (p.19).

Established in 1971 National University has bediveleng Teacher Education courses
to a wide range of teaching candidates in an eixtensiriety of teaching disciplines. Currently,
programs at NU encompass courses leading to Aseadfidrts, Bachelor of Arts and Master of

Arts in Teaching and Learning, Master of SciencEdiicational Administration, Master of
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Science in School Counseling and Master of Scien&sychology degrees with Specializations
in several concentrated areas. This proposal ctrates on the Master of Art in Teaching
(MAT) program offering with a Specialization in Taang and Learning in a Global Society.
The MAT program requires 6 courses: 27 quartersyaitd the Specialization requires an
additional 4 courses: 18 quarter units. The coaffeed in this design will be one of the four
courses required for the specialization.

The intent of the design is to develop a hybridreewffered twice a week: one day
meeting face-to-face onsite and one day meeting@&nThe customary format at NU for onsite
and hybrid course offerings is to meet either Mgdéednesday or Tuesday/Thursday. For the
purpose of this research the course will meet onddg/Wednesday. The idea is that students
will meet onsite in their respective classroomhairthome campus on Monday and meet online
on Wednesday. Working through the NU eCollege ptatfembedded within the course shell is
the Class Live Pro feature that allows participaotsee, speak and hear each other. All online
meetings, course materials, books, articles, ameePBoint slides will be in English.

The course, TED 668, is titled “Multicultural Litgure” and is represented and dictated
by the syllabus and is the last course taken ifdbesequenced group. There are no
prerequisites, however; it is recommended thatsswork be taken in sequential order. The
course emphasizes key issues, challenges andygsafer integrating multicultural literature
into classrooms in a culturally proficient manriefosters reading for enjoyment and
understanding and encouraging critical skills ilestng and assessing literature for
multicultural learners. The learning outcomes far tandidates completing the course are:

1. identify the key issues, challenges, and benefiistegrating literature from a variety

of cultures into the classroom;
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2. describe the different genres and formats of litesaused in education:

3. describe the benefits of listening to stories, anderstand the role of oral tradition in
transmitting the culture, philosophy, and languabeifferent peoples:

4. compare and contrast the values reflected in @nldrand young adult multicultural
literature and reflect on how that cultural undensling can help candidates better
understand and teach diverse learners;

5. use culturally representative and authentic evalnatriteria to select literature for
classroom use;

6. identify and select appropriate books for studahtgarious levels that reflect the
diversity of our world and that can be used thrauglthe curriculum;

7. analyze and discuss the effective strategies apaphes to integrating literature
into the classroom in a culturally responsive manne

It is my hope and desire that by partnering witlerinational universities in this manner greater
understanding and awareness of cross-culturesecattdned, resulting in better preparation of

teachers facing the great challenges in todayssotems.
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Research Questions for Teaching Candidates:

1. How has the cross-cultural experience in eachettuntries affected you personally
and professionally?

2. How has this experience informed your understandmdjpractice of global
education?

3. How has this experience affected your view of aaltdifferences?
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