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Abstract:

Within UK Higher Education, strategies to improeac¢hing and learning have persistently remainekl diigthe agenda.
When the Public Health Masters was launched it inecapparent that some students arrive with a linkiteowledge and
understanding of key research skills. With the redriacrease in the recruitment of internationafistus, and the
perception that this student population faced &uitht challenges, it became increasingly clear Wweheeded to explore
the nature of our student population and the iotéya between student and teacher in more detally 8fter exploring
what our students expected from us, and the cocosdg we evaluate our pedagogy and practice atiosl to the
development of Master’s level research and evaloakills. An Action Research approach was takanti¢tpants
(n=169) are all students undertaking a taught inemMasters in Public Health in a UK UniversityeBographic data
gathered; highest qualification on entry, modeeafhing, status of student (international or hormel prior research
experience. Student perception of research knowledts gained on starting and completing the colisaching and
learning strategies were evaluated. Assessmenegraere used as an outcome measure. Findingsmgalbur
perceptions and the possible reasons for thisxglemd. Changes to pedagogy and practice are exainiuture
challenges identified and implications for the Unsity’s post graduate curriculum framework andu#ment strategies
are explored.
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Introduction

The Dearing Report (1997) identified that HE in thik needs to bedt the leading edge of world practice in effective
learning and teachirlg Just under 10 years later, in 2006, The Primaidtéer's Initiative for International Education
(PMI2) echoed this sentiment. This 5 year strategly out to secure the UK’s position as a leader in internasibn
educatiori and stated that in order to do this it is impemathat we maintain our reputation within the mi&ional arena
(PMI2 2006). Although exact figures are difficult determine, the British Council figures indicatattthere are over half
a million international students studying withiretbdK (Pont 2009). This figure suggests that theifli€losing in on the
United States of America — the world leader in rinégional student recruitment. Twitchell (2004) ritlBes that in the
USA ‘Higher Ed, Inc.’ is a multi-billion dollar busess that is “bigger than religion and much bigthen art” (p47).
Indeed, the University of Bedfordshire (UoB) hasrsa rapid expansion of the enrolment of postgrstudents and in
the 5 year period between 2004 and 2009 reporii&hiticrease in the number of EU students and ai8féase in non-
EU students (Atlay et al 2010). However, the groutinternationalisation is not without problems.the UK it has led
higher education institutions (HEIs) to questionetiter the predominantly ‘white and Eurocentric’ raxulum fails to
characterize the diversity of cultures in the Uldag (Open University Curriculum Planning Group 2@@@d by Haigh
2008). Haigh (2008) contends that internationatlshts are ‘dumped’ into an educational systemithgeared to meet
the needs of home students. He further suggedtintbanational students are disadvantaged by isythat assumes an
understanding of local knowledge and conventionsteafching, learning and language. A system, Mag(2@01)
advocates that even students from non-traditioagak@rounds can struggle with. Stier (2003) idessifthat for many
students studying in an educational system thamfamiliar to them requires greater effort becabsy have to cope with
such things as varying teaching styles, mutual etghiens (in terms of being autonomous learnemsyl anfamiliar
assessments methods. Indeed, this does seem tanle¢hing that is supported by our diverse studepufation. One of
our international student recorded in his reflextdlog ‘hmmm...I hope | can handle all these [units] ?2Ziteydifferent,
the method of study here, assignments and all agpared to practicals and exams in Nigérids a consequence it is
now commonly accepted that if internationalisatierio be successful, HEIs must re-evaluate andtatiap pedagogy
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and practice in order to ensure there is constreiclignment between their educational missionarfaial goals and
management structures (Haigh 2008).

Literature Review

Strategies to improve teaching and learning witdik HE are many and varied and remain high on thendg and
academics in HE are now working in a rapidly chaggnvironment. Fanghanel (2007) argues that:

“...in a context of increased massification, teachimg become an activity at the same time more comple
(directed at an increasingly diverse body of studen increasingly ‘flexible’ learning environmejtsmore
problematized (through educational development tangeted funding initiatives), and more manageda(tigh
audits and managerialist understandings ofgtiee (p4).

Norton (2009) argues that these continuous chaimaes resulted in academics facing a number of cingpdemands on
both their time and energy. Incorporated into thdsenands is the need to be excellent at teachemgarch and
administration. Revisiting curriculum design andhsiantly evaluating pedagogy and practice, in #mdito already
increasing work loads, adds to these demands.

Student support also remains an important acadesi@c Historically the types of support requiredH#Is have included
such things as emotional and personal issues, @mmems surrounding academic work load. More régentth changes
in legislation and the Labour Government’s committ® widening access to HE, the range of suppat meeds to be
offered has extended. Equity of access to HE is agailable to those designated as non-traditionalents by virtue of
their income, class, age or ethnicity (HEFCE/ LSIDD). HEIs now have the additional responsibilitysopporting, not
only international students who do not have Engdista first language, but also home students whoemter HE with a
broad range of cultural beliefs, customs and legrrstyles and who may also have underlying comnatioic and

language problems.

Skillsacquisition

Reynolds et al (2002) argue that learning is a ggscf acquiring new knowledge, skills and captidsli However,
although there is no question about the importaricke role of HE educators in ensuring studergarth’ it has also been
suggested that learning organisations must fatlifae learning of all its members and continuatinsform themselves
(Pedler et al 1991). Stier (2003) suggests ititial vthat an empathic, tolerant and respectful protuctive learning
environment is created if students are to feel vatéid and at ease. The author proposes that thelsachof environment
is equally important to academics if they are tasbfficiently knowledgeable and motivated to depetmirricula that are
fit for purpose’ in a rapidly changing HE systefurthermore, there is also the additional expemtatdr graduates to
demonstrate high level employability skills (YorR806) and it is no longer acceptable for HEIs t&t jconcentrate on
‘subject specific learning’ (Pedagogy for EmployapiGroup, 2006). Jenkins et al (2007, p3) reiofothis viewpoint by
stating thatteaching students to be enquiring or research-lithsetheir approach [...] is central to the hard-nalsskills
required of the future graduate workforte’

In the UK the standard-setting body for specialistpublic health is the Faculty of Public Heallthis body defines the
competencies required to work as a practitionehiwithis field and our course has incorporatedetiato its curriculum.
The course learning outcomes are well aligned withthree domains of public health practice, hepititection, health
improvement and service quality (Faculty of Pubtiealth, 2009). Central to public health practic&ki®wledge and
understanding of research and evaluation. Prawtit®o must have an understanding of research metputepriate to
public health practice; including epidemiology tistiical methods, data handling and interpretaskiiis, critical appraisal
skills and other methods of enquiry including ctadive research methods. It is essential that ourculum prepares
students for employment, be it in the UK or inteimiaally, and hence, this was one of the key dever undertaking this
research. Additionally, during the development to@rse, our curriculum was also mapped againsN#tenal Health
Service Knowledge and Skills Framework (DepartmehtHealth 2004) and the Public Health Skills andrega
Framework (Public Health Resource Unit 2007). Ott@nsiderations when the curriculum was being dped were
ensuring that the assessment and delivery wereealigo the UoB’s Master’s level descriptors andrassed the
requirements of the UoB'’s curriculum framework gt] 2010).

Whilst Brew (2006) believes that by the time studereach university they have already had condiderexperience in
investigation, project research, and inquiry basagning, others disagree. Schroeder (2004) sugdiest contemporary
HE students have changed dramatically, which hagltexl in many experienced lecturers feeling bdtéwildered and
frustrated”. He also asserts that many HE studdisslay a lack of confidence in their intellectuailities and are
uncomfortable with abstract ideas. Additionally believes that they have difficulty with complex cepts, a low
tolerance for ambiguity, are often less independetitought and judgement and more dependent oidézes of those in
authority. Contemporary students are also more ritbggeg on immediate gratification and exhibit diffity with some

basic academic skills. Schroeder (2004) furthelgeats that these students require a practice-tosthepproach rather
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than the more traditional theory-to-practice apphoaVhilst developing and launching our Master'ublic Health we
shared similar expectations to Brew (2006). Howegetime passed it soon became apparent that dsismet the case and
we began to observe in our student population nodutiye traits described by Schroeder. This wash&rsupported when
we asked the 2007 student cohort about their relseatperience prior to enrolling on the course disdovered that 28%
perceived that they had no prior research expegiand 22% only limited experience (n=32). Hencés %0 our students
entered the course with a lower perceived leveeséarch knowledge than we had anticipated for\wdtstudents. As the
Faculty of Public Health’s learning outcomes regutudents to be able to design studies, criticgtigraise published
papers and draw appropriate conclusions from quading and qualitative research it is importantt thha use effective
teaching strategies that complement our studeatsitey approaches so that students gain the résekitts required for
‘real world’ practice.

Student demographics

Our student population is diverse and many fadédlf challenges in their studies. It includeg naly a large number of
international student&@pproximately 47%), but also many home students edhoot have English as a first language or
who have not previously studied in the UK. Expetierhighlights that academic skill in such studeoppations are
variable with many struggling with basic conceftspics such as literature searching, evaluatingjtradity and content
of the literature and referencing are not famileamany. However, our students’ perception of sémeresearch skills on
entry to the course indicates that they are gelyegiaite confident with referencing and ethics patceive themselves to
be least confident with critical appraisal skilledastatistical analysis and interpretation.

The notion of independent and self-directed leaym@ippears to be a particularly challenging cont@pgrasp. Although it
has been argued that the key to getting and keepirtents actively involved in learning lies in emstanding learning
style preferences (Halstead & Martin 2001). Ander€P88 cited by Smith 2001) argue that many leaysityle models
are underpinned by ‘Western’ assumptions and docoosider differences in cognitive and communicatstyles that

may be culturally based. With the knowledge tha tharacter of students entering Higher Educatias ¢dhanged it
became clear there is a need for us to resporittese tchanges. In order to know that what we achiteg has real value
we can benefit from understanding both the effédtoav we are presenting our material; and to whoenare presenting
it. One major issue for us as educators is to ctomen understanding of the nature and level of stpgequired by

students to gain the most from their learning d@itis. Doing this will allow us to explore whichaghing approaches
enhance learning. Our findings will identify howtdte provision needs to change in order to imprtreestudent learning
experiences and enhance their research and evalsills.

Perhaps another important consideration with owerde student population is the length of time labée for
contemporary students to develop the necessang skitime to complete the research-based disgmmtalNot only do
many have to familiarise themselves with an ‘alieducation system but the full time students (wh® expected to
complete in one year) have to submit a researchgsal and ethical approval application within tiistf4 months of the
course in order to ensure they gain approval ire tiomcarry out their research and write up thesselitation. This is a
difficult task for UK educated students who are ifaan with our education system. However, when c¢desng the
additional challenges faced by many non-traditi@aral international students, and the fact that niacikya number of the
basic key skills to approach this task, the quastieeds to be asked whether they do not achieveethsis they could
have done had they had more time to develop thaie?sRecently Olcott (2010) provided a thoughtywking, and
perhaps contentious, debate on the length of UKtéfascourses. He states tHat its core a masters degree is an
empirical and scholarly degreg(p33) and, hence, it is key that if students arbe@ble to objectively assess, comment
on, and learn from, existing research it is impeeathey are taught the rudiments of scholarly entpirical research,
critical analysis and synthesis— all essentialskiiat our students perceived they lacked confidemith. Although it is
not conceivable that the UK will move away from ghilaster’s courses in the near future it is impottthat HEI's
develop curriculum frameworks that facilitate staddevelopment of these skills.

Carr & Kemmis (2002) identify macro and micro lessak the first of five dimensions which help digtiish different
types of curriculum research. They explore relevasearch studies that investigate the macro Iaverms of the
education system as a whole; the effects of educaind family in relation to inequalities, educatibpolicies at systems
level, and individual school (and classroom) cudiien research. They discuss micro levels in terhsdudies that
explorethe “specific interactions between teachers andlstis” (p22) as these can identify some revealing insights
about the consequences of different kinds of legropportunities and learning processes. Althatighimpossible to
discount the macro level the main focus of thiskmeill be on the micro level, in terms of lookingiateraction between
student and teacher and pedagogical belief.

It became apparent that there was a need to forregfilore the background of the students, listetinéir voices in terms
of which specific research skills they needed teettip further, and investigate which teaching apphes are effective in
enabling them to do this. Only by doing this woitlthe possible to ascertain if our perceptionstafient ability are in
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line with Brew’s (2006) perception of HE students'whether they mirror those of Schroeder (2004)other words we
needed to evaluate our teaching and learning asarerhat the ‘student voice’ is being listenedRossible methods of
doing this were explored and it was agreed thatleyimy action research was the best method toifatel this. A
research protocol was drawn up and local reseafdbaé approval gained. Funding was acquired fréwa €entre of
Teaching and Learning (CETL) within the UniversityBedfordshire

Method of Investigation

Action research is a form of research that focuseshe effects of the researcher's direct actionpractice within a
participatory community with the goal of improvirige performance quality of the community or an asé&oncern
(Reason & Bradbury, 2001; McNiff, 2002). One daifom offered by Carr and Kemmis (1986: 162) is:

. “Action research is a form of self-reflective @iy undertaken by participants in social situatsoim order to
improve the rationality and justice of their ownaptices, their understanding of these practices] &me
situations in which the practices are carried out”

Dick (2002) describes action research as a flexgg@al process that is well suited to situatiaere change (the
“action”) and understanding (the” research”) neefle achieved at the same time. In other wordsstiiral process
allows informed change that is informed by thatnge However, Smith (1996, 2001, 2007) suggestviieaghould be
cautious about accepting the concept of an AR Ispinely in terms of it being ahe- fit- all' template for all phases of
the study as there may be the tendency to forgethis method is interpretive and, therefore needse thought of in
terms of making refinements as the study progressestime. Hence, for the purpose of this studywiRbe referred to
as being a cyclical, rather than a spiral, procEsis research method allows experience to fatdli@arning, and
therefore, an action research study does not hveitiina fixed hypothesis but can begin with quitgrecise research
guestions. It allows enough flexibility to allowriprecise beginnings while progressing towards appiate ending”
(Dick, 2002, p5%. As AR is interpretive it is only after the reseamsftle has been repeated and study refinements, made
can teaching practice be reviewed holistically oy 2009). This aspect of AR is key with this stad it is looking at
different groups of students over time, making gesto practice and then re-evaluating these clsandme with the
findings. At its core, AR allows the researchetest new ideas and implement action for change.

dentify problems /
¥

issues for
nvestigation

reflect on and carry out

gvaluate action resgarch

farmulate
action plan

Figure 1: Action Resear ch Cycle Source: Higher Education Academy LL AS subject centre
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I dentifying and Defining the Problems:

Our students come from a diverse range of backgi®and as many as 50% begin the course with linitet&rstanding

of many of the concepts of research methodologgessments suggest that many students are unfamiffaa number

of key graduate skills that, arguably, should h&een developed during undergraduate studies. Elsnibat prove

particularly difficult are referencing, critical alysis of literature and literature searching. A®sult of our observations
we asked:

» Do international students have similar levels @fdemic skills as home students who have alreadgreqred
the UK HE system?

» Does qualification level at point of entry impact the outcome?

» Is our pedagogy and practice ‘fit for purpose’ tz@re that all our students gain the researctsskitjuired for
‘real world’ practice?

Sampling

All students who enrolled on the course betweer62@l 2010 (n 169) were asked to participate mrésearch.
Questionnaires were either completed in the classror sent and returned electronically

Data Collection M ethods:

Data was gathered using a variety of approachesimcatporates both quantitative and qualitativeadasllection
methods. Qualitative data will be presented in la@opaper. Data analysis for this paper is exphoyads additional data
is yet to be gathered from students who have nopéeted their dissertation.

Quantitative data: Questionnaires
Student demographics were gained— gender, acadewet on entry, research experience, mode of dsliveeing
undertaken (online / taught), international or hasnhalent, full or part time
» Student perception of research skills on entetilegcburse and again on completion. Students w&eslas
0 to rate on a scale of 0-10 their confidence of tlesgarch skills.
o to identify which skills they specifically wantea tdevelop (on entry) and whether this has been
achieved (on exit)
o to state which teaching and learning strategieg filnend effective and what we could do differently.
o Outcome measures — research methods assessmemss gi@mpleted early in the course) and
dissertation grades (final assessment before cdimplewere used to explore if there was any
differences in attainment by student status.

Data were analysed using SPSS (version 17)

Results

Table 1 shows that the study population is faidgry distributed by gender (88/169 (52%) male &bt 69 (48%)
female). The distribution of home and internatiostaldents is also fairly evenly distributed and whee EU and
International students are combined the non hoouaests make up just under half (48.5%) of the stkaiyple. The
majority of students studied full time and compietathin one year (72%) and most attended the usityeto be taught
(120/169, 71%). 46 students (27%) completed vissthely on line mode of delivery and 3 students pleted by
undertaking the majority of the course by attendingcompleted a couple of units via the onlineiemment due to a
change in personal circumstances. Just over haBdimple (53.3%, 56/10&)entified that they had no, or very limited,
experience of research prior to commencing thesso@f these 22% (23) were international studems3d % (33) were
home students.
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Characteristics (n) n (%) n (%) n (%)
Gender (169) Male 88 (52.1) Female 81 (47.9)

Duration of study (169) 1 year 121 (71.6) 2 yedt428.4)

Mode of study (169) Taught 120 (71) Online 46 (27.2 Mix 3 (1.8)
Student Status (169) International 79 (46.7) Homhésa..5) EU 3 (1.8%)
(Prior)research experience Yes 49 (46.7) No 56 (53.3)

105

Table 1: Demographic Data

When exploring the highest academic qualificatiamgd by students prior to commencing the coursatthshows that
the majority entered with a first degree (n142, 84%entered with a Masters degree and 1 with addate. 23 students
(14%) entered the course with no degree but aswieey all working within the field of public healthey were accepted
by virtue of their work experience. Perhaps nopssingly, because of differences in educationayst, fewer
International students entered with Honours degh#slst only 4 home students had completed a na¢diegree 16 of
the International students had achieved this lef/glalification. Level of education does not sgerrmpact on outcome.
The mean score for dissertation grade was higbeshdése with a Masters degree students (12.50adbigloma of
Higher Education (11.15) although there are noi@@mt differences in dissertation scores by lesfetducation

(p, 0.53).

Figure 1: Highest academic qualification at entry to the cour se by student status
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Student perceptions of their level of confidencthvai range of key research skills were gained oy ém the course.
They were asked to rate on a scale of 0-10 howiademnif they felt with each of the research skiksdd; a score of 0
indicates no confidence and a score of 10 indidagsespondent is fully confident. Mean scoresevesiculated (n=105),
and can be seen in Figure 2. Analyses of meamsdodicate that the International students peec#iemselves to be
less confident with all the skills than the homadsints. The biggest differences in confidence vierad with
epidemiology (1.27, df 103, p, 0.010), statistié®900, df 103, p, 0.025) and advanced literatuaecteng (0.953, df 103,
p, 0.0244), but none reached statistical signifiean

Figure 2: Mean Ratings of Student Per ception of Resear ch Skillson Entry to Course

Interpreting Results
Statistics

Ethics

Critical appraisal
Epidemiology B Home Students

Qualitative RM B International Students

Quantitative RV

Advanced literature...

Mean Scores {n=105)
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Mean scores for research methodologies (RM) arsedition scores were calculated. Mean score fomke 8.53 (SD
3.05, n=77) for international students and 9.92 £%) n=86) for home students. Dissertation meanes were 10.61
and 10.31 (n=103) respectively. 2 way ANOVA witlpeated measures shows that over time there wasificant
improvement of grades from the early RM assesstoethe final dissertation (F=23.12, df1,101, p<@)pMoreover,
there is a significant interaction which shows it improvement of grades from RM submission sselitation
submission is seen in the overseas cohort. Howthebetween groups effects from the repeated unea@&NOVA
demonstrate there is no significant difference leetwoverseas and home students on the combineabavefthe
research methods and dissertation grades (F1.301001, p,0 .25).

Discussion

Lecturing staff on the Public Health Master’s péred that a significant number of internationaldgtnts were entering
the course without the underpinning knowledge-lmasexperience of research methods. Hence, thetgwéliheir work
was judged to be low. As research underpins thdemarriculum it is important that students ardlfeated to develop
key skills that will enable them to successfullymete the course and evidence a high level of eyaplility skills
(Public Health Faculty 2009; Yorke 2006). This wids enabled us to explore some of these percsmimhto evaluate
what actions can be taken to ensure that teachiddearning strategies are effective for all stusen

Analysis to date suggests that, on entry to thesgguhe international students perceive themsdtvée less confident
with research skills that the home students yettiflehaving had more experience of research tihenhome students.
The lecturers perceptions that the internationatiesits are not achieving as well as the home stsidenpartially
supported by the mean RM score, although this tistadistically significant. However, by the endtbé course the mean
dissertation scores of the international student¢s higher than those of the home students and wthoagain, not
statistically significant it is now known that tieewas a significant interaction which shows thatititernational students
assessment scores improve significantly over tioavever, what the findings do not indicate is whigtmay be. In other
words it is not possible to identify whether theidgnts who achieve the lower grades do so for #mesreason.
International students are limited to the numbehadrs they can work and therefore may, potentilywve more time to
concentrate on their studies yet find this diffidoécause of the lack of the required skills. Cosely, perhaps the home
students are attempting to study whilst working fishe and time management, not lack of skill,is key reason they do
not achieve their full potential. In order to trpchidentify any underlying factors that may impact learning further
exploration is necessary. Carr & Kemmis (2002)estht by concentrating on the micro level, insginto different
learning opportunities and learning processed shbal revealed. By incorporating additional questiabout work/life
balance into the data gathering questionnaires pradiding students with the opportunity to expréissir views on
external factors that may have the potential toachmegatively on their study a deeper understgndiay be gained.
Similarly student engagement and motivation willdvaluated by accessing course statistics to daterhow frequently
individual students access online teaching anchiegrmaterial and explore if those who engage namigeve higher
grades. Although the findings suggest that thermidifference in attainment between the home ateinational students
at the end of the course, we have identified a rieeexplore our students’ personal and educatibaakgrounds in
greater depth. Likewise by determining where ugdetuate qualifications were gained will illustréiew many of our
home students were educated outside of the UK.

Shroeder (2004) offers his perception of contemyostudents entering HE today and what is being@ofesl amongst the
Public Health Master’s students within our instiintemulates these perceptions. Although theytifyea relatively high
confidence level in terms of referencing, ethicd aiting authors it is clear from assessmentsttiiatconfidence is
somewhat misplaced. Students are displaying lesfidemce with research skills such as qualitative quantitative
research methods, critical appraisal skills antissies. Preliminary findings suggest that knovgednd understanding of
the research process is a challenge for a largdauai students, regardless of where they wereatddcWhen
guestioned about the skills they felt they hadaabtieved at the end of the course, all still ideadia lack of
understanding and confidence with data analysihotigh it could be argued that perhaps our studgeetsot unique in
identifying this as a particularly challenging $kildoes highlight the need for the teaching t¢araxplore how this can
be addressed.

If, as Schroeder (2004) suggests, contemporargstadheed a more practice to theory approachdisigrething that that
needs to be considered within the teaching strategents have identified that additional tauglkearch sessions are
needed. However, timetabling issues mean thistialm@ys possible and this approach may not betiefibnline
students. In order to facilitate more autonomousaitical thinking learners perhaps the best veagproach this is to
utilise the e-technology available and increasedinge and number of online tasks that all studeamscomplete with the
aim of enhancing their learning. Students haveadlygositively evaluated video and podcast matesatl and as a result
more of this type of material has been incorporatéalonline teaching material. Additionally moredrkshop’ type of
activities has been introduced in the classrootmgetvhereby students are given public health pragelated material
and work in groups to critically analyse and discunsterms of research (practice-theory). Howethras, presented another
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challenge - how could this approach be adapteth®donline students? One solution identified, angdiemented, was to
provide all students with the same tasks and gehtto engage with online discussion and presemtdbaclusions via
the course Wiki. As well as engaging the studantif-directed and critical learning this alsailitates a much wider
community of learners as the online students,dbght students and the lecturers can all intetactrenically. In

addition, further online activities have being aattced this year in light of student feedback. €haslude such things as
more online discussion forums, and the inclusiogarhes (such as crosswords and hangman) as edatadiols. To

date these have been positively evaluated.

A key priority now is to further develop our onlingaterial in order to advance the development sdéaech skills,
particularly in areas such as data interpretatiata analysis and critical thinking, as these Hman identified by
students as being particularly challenging. Theselalso been identified as challenging skills #ratnot being
developed sufficiently throughout the course angdfagree with Olcott (2010 p34), who suggests‘{aobr
fundamentals equal poor results”, it is vital werkvat rectifying this. In line with the AR procetfg research cycle will
need to be repeated and data gathering tools definallow for new ideas to be implemented andeatald.

Interestingly, preliminary data analysis suggeds#s ualification level at point of entry is notoessarily an indicator of
outcome. Students who do not have a first degre@due the required level of relevant work-relagggerience to access
the course generally achieve on a par with thoseatdd to a higher level. This leads us to ask kidrewhere they were
educated and the type of degree gained is morertengioln light of this finding this may be sometyithat needs to be
explored at an institutional level as it may hawplications for policy in terms of entry criteriarfMasters level study.
Only by constantly reflecting on, and evaluating taching practice will the student experiencehl@ganced and our
pedagogical knowledge improved. This AR study iy qust beginning to ‘unpick’ some of the issuesiahallenges
identified in relation to the effectiveness of ¢eaching practices and the impact these have demstlearning.
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