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Abstract

E-learning and virtual learning environments (VL4tg hailed as the fundamental tool that will
take United Kingdom (UK) University degrees to gibbmarkets. Exclusive franchise
programmes and distance learning are the mostddvoethods that are currently being used by
several UK based institutions. Many UK and US higeducation institutions have achieved
considerable success using these methods whilstadesf them have experienced challenges
such as inconsistent use and application of tedgyollocal regulatory requirements, cultural
aspects and the delivery of consistent academiditgjudhis paper attempts to explore the
challenges and opportunities that exist for thermmdtionalization of Marketing degrees and the
role of e-learning tools such as VLEs play in delimg a consistent learning experience. The
paper employs a case study approach investigatireg tspecific scenarios. The first case is
investigating how a VLE is used to support theazly of a BA (Hons) Marketing degree at a
UK University. The second is to investigate how theme programme is delivered on a
franchised basis in Malaysia. The third is a UK tBexluate Marketing degree delivered
exclusively using a distance learning (DL) modéhisTdata is used in the development of a
practical set of recommendations focusing on deligeconsistent marketing degrees in an
international market. The preliminary results oé tmvestigation show that for UK higher
education institutions to deliver real value todemits undertaking marketing related degrees,
students, staff and businesses should work acrasisnal boundaries, cultural norms and
education legislation, integrating learning stylésaching methods and different levels of
facilities made available to students in host metio
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1 Introduction

Is the UK higher education brand under attack? OKehas for decades had a strong foothold in
the higher education market earning recognition Hagh quality degrees recognised well
throughout the world. This position has for longebeble to attract non-UK students to British
universities in particular students from Asian &alith East Asian (SEA) countries significantly
contributing to the higher education (HE) instituts’ income and student numbers whilst
building international communities. However, thisvdurable leadership position is at
considerable risk as countries in Asia and Soutst Baia are building up ‘HE hubs’ of their

own, able to compete with established UK and USitutons. The perceived high quality,

consistency and recognition of UK marketing degreesed to be the main differentiator,

however in times with fierce competition and ecommogrowth in Asia and South East Asia this
advantage is increasingly challenged.

During the last couple of decades the fast grovAsmn economies have made it apparent that
local institutions are capable of delivering higbatity University education to the masses.

Governments have allowed local HE institutions, hbstate funded and private, to award

University degrees in a move to stop young studiessigng their own countries and perhaps to
curtail a brain drain. The response from UK HE itnsbns has been to internationalise UK

degrees, cashing in on the brand equity of UK degre

E-learning supported by VLE platforms became a tia®d tool used for several delivery modes,
including distance learning (DL), franchised pragraes and UK on-site delivery. VLEs were
adopted as essential management tools for UK Hiutisns to monitor and gauge the delivery
of their programmes. The desire among in particsadents from South East Asian regions to
study for a UK degree in their home countries tesulin “growing awareness of lifelong
learning and led to the increasing demand for highducation services. This invariably
prompted HE institutions to use VLEs to remain cetitve and cost-effective” (Poon et al.,
2004, p. 374).

This paper will explore the e-learning and VLE foains used by two UK HE institutions. It
will investigate some of the challenges to the &if® use of VLEs to deliver a consistent
student experience. The case studies will disdussuse of VLEs as supporting tools in the
delivery of a BA (Hons) Marketing degree at a UKiudmsity, the same degree at a franchise
University in Malaysia and finally an MSc Marketinging a distance learning model.

2 Literature Review

2.1 E-Learning
E-learning can be defined as “Internet technologsed to deliver a broad array of solutions that
enhance the instructional process” (Poon et al042@.374). The main purpose of using e-
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learning is to enhance the students’ learning eepee by adding value to the teaching and
learning activities. Bonk (2004) has identifieded of features from reviewing trends in online
programmes in HE institutions and argues thesessential to e-learning; empowerment of the
learner through access to course content onlireeisfon developing the teaching methods used
in the delivery of distance learning programmesntmrporate ‘real life situations’ and finally;
use e-learning to encourage “generative learningioray students rather than “passive
reception”. These trends are focused on througtieupaper and are believed to be essential to
the delivery of a consistent learning experience.

The below table gives an overview of four levelsetdctronic education (Toth, 2006). When
discussing the effective use of a VLE in the delyef DL and franchised degrees, the paper
will apply type 3, defined as a student-teacher rooimication system and a virtual class room
where the content of the syllabus can only be aeduhrough cooperation of students.

type 1 tvpe 2 type 3 type 4
Knowledge Web pages:;
Web
Understanding preaentatiuns:
) Electronic Computer
course books Bazed
Application Traming Virtual classroom; | Training asa
(CBT) Electronic combination of
Analvsis communication traditional and
) system — on-line e-learning
Synthesis (VLE) (blended-
5 learning)
Evaluation =
pre—e-learning education - > e-learning education

2.2 Virtual Learning Environments (VLES)

VLEs are not only used in the delivery of DL pragraes but have also become an integrated
part of the delivery of UK on-site programmes wiitle aim of supporting the face-to-face (F2F)
interaction in the class room between lecturerdésits and students/students (Mitchell, 2007).
VLEs can be used by lecturers as a knowledge mamagetool to encourage student learning
(Joint, 2004). Stonebraker and Hazeltine (2004uardpat technology can be used to support
F2F teaching and accommodates students’ needgycauitrof-class time giving them flexibility
to access teaching material at their conveniendecamry out discussions with other students via
online discussion areas.

Alltree and Quadri (2007) argue that students emireggly have to balance studies with
employment and family commitments, encouraging deeelopment of more convenient and
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flexible study modes, out-of-class access to temchiaterial and staff and independent learning.
Working students are more mature and need lessosuppd general differences between
working and non-working students include “levelreadiness, adequacy of support and quality
of content presented online” (Poon et al., 20037 ®)

According to a cross-cultural study carried out Ryiz-Molina and Cuadrado-Garcia (2008)
investigating the ability of a VLE to be used iretlearning process of students studying at the
London School of Economics and Political SciencK)(d@nd the University of Valencia (Spain).
Research shows there is a strong relationship leetyarticipation in the e-learning activities
and final results in the course. Some of the indisaof participation include viewing the site,
posting and reading messages and the length ofsjpmet in the VLE. Furthermore, appropriate
e-learning activities are successful at motivashglents intrinsically and although students are
not rewarded for participating in the e-learning\ates they will participate if the activities ar
considered exciting and challenging. That is theecaven when students have no particular
interest in the course content in general.

Dyson and Campello (2003) have identified sevespkeats of VLEs that can be evaluated to
understand their level of user-friendliness;

* Frequency of interactionshis refers to the level of usage of the différaailities the
VLE provides — the usage level is linked to thené&zg process.

* Quality of interactionsthis refers to the quality of the messages postepth of debates,
clarity of arguments etc. — the quality of the ratgivity and not only the number of
accesses is required to assess the VLE.

» Learner outcomeghis refers to the VLE’s ability to support studi& learning.

2.3 Challenges to the Use of VLEs

23.1 Technical Factors

Alhabshi (2002) suggests that although e-learnargsupport students’ learning through the use
of text, graphics, audio and video messages, tisareparticular one area which could weaken
the usefulness and effectiveness of the e-learantiyities. The author points to technical
difficulties such a server failure and bandwidtipatailities and the actual interface of the VLE
as being areas where the usability and user exyerieould be negatively affected. Poon et al.
(2004) identified five technological factors thdfeat the learning effectiveness of a VLE;
internet accessibility, computer literacy, previaxperience used or skill of surfing the Internet
and time of logon to the campus homepage. HomarVagpherson (2005) argue that the state
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and level of technological development of the Ursitg will determine which kinds of e-
learning solutions can be implemented.

2.3.2 Cultural Factors

Barajas and Owen (2000) highlight key areas thatiretitution should consider when
implementing a VLE as part of a programme naméig level of co-operation between the
home institution and the partner organisation deddifferences in the cultural and/or linguistic
environments in which the teachers and studentniel

Cultural differences between countries and regicas affect students’ learning needs,
preferences and styles. This paper takes the view culture is “the beliefs, philosophy,

observed traditions, values, perceptions, and npatiaf action by individuals and groups” (Chen
et al., 1999, p.220). Stoney and Wild (1998) emisieathe importance of considering cultural
differences when designing the VLE interface arsfructions and argue that different cultures
will respond to the layout, images, symbols, cobord sound differently.

McLoughlin and Oliver (2000) suggest a potentialtwal tension between satisfying an
international student body while simultaneouslynigeable to accommodate for local differences
in culture and learning preferences. This requieesbility in the delivery of teaching materials
and resources through the VLE to accommodate faariety of needs and lack of such could
create a hindrance to effective delivery and studieswrning. McLoughlin and Oliver (2000)
mention several cultural issues that impact theuntonal design of the VLE. Among these are
the importance of understanding learners’ needspmatérences; the tutor’s role in terms of
providing appropriate feedback and monitoring thevay in the VLE; and collaboration and
co-construction in terms encouraging students ttkwoteams and share knowledge.

2.3.3 Legislative Factors

According to Barajas and Owen (2000, p.9) “inteioval VLE activities demonstrate problems

of legal and economic nature as well as problenas &merge from the differences in the
learning patrimonies of the audiences.” In thistisecthe paper will discuss the legislative

factors only. Generally in Malaysia, the governméas an influential role to play in the

development and quality control in the private ediom sector (Lim, 2008). One of the key

legislative factors that affect the programme delvof in particular franchised programmes in
SEA is the local ministry of education’s enforceinehlocal modules in the curriculum. This

means when students have completed their BA (Hdasketing degree they would, in addition

to the 24 modules decided by the partner Universityo have studied several local modules
such as religion, nation food and language. Addéily, the F2F time per module and the out-
of-class contact time (office hours) at SEA’s HEstitutions is considerably more than what
traditionally is the case in UK. Again this is erded by local government. This could lead to a
student culture reliant on lecturer led-teachingdifng it challenging to fully engage with a

student-centered VLE. The level of student engagéraad motivation impact not only the

usage of a VLE but also the level of interactiorirwieaching materials and student-centred
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discussion areas provided through the VLE. Studsage of a VLE to support on-site delivery
of a BA (Hons) Marketing degree shows that teachiderials/resources and discussion forums
are two of the most used features of the VLE. Ratky students from SEA or other non-UK
cultures will not take full advantage of the VLHEacilities due to a dependence on teacher-led
learning.

234 Learning Styles

Learning styles and preferences are important fwresistent delivery and usage of a VLE. The
differences in learning styles are seen in two wdaysas education systems and methods are
culturally dependent so will students from differgrarts of the world have acquired different
learning styles and 2) a VLE requires a differeppraach to learning compared with F2F
delivery. Stonebraker and Hazeltine (2004) have nsarised some of the key differences
between traditional F2F learning and virtual leagnwhich consequently have an effect on the
required learning styles.

Traditional academic learning  Virtual learning

Focus of course Group Individual

Focus of content Teacher-centered Student-centered
Form Synchronous Asynchronous

Time Scheduled Anytime

Place Classroom Anywhere

Flexibility Standardized Customized
Content Stable, durable Dynamic, transitory
Number of students Space limited Without limits
Instructor preparation Some (transparencies) Extensive pre-preparation
Distribution of materials Hard copy Electronic download
Interaction Spontaneous Structured

Range if interactivity Full interactivity Limited interactivity

Stonebraker and Hazeltine, 2004.

The most significant difference between F2F andnieg through a VLE (and to some extent
F2F supported by a VLE) is the switch of focus frdhe lecturer to the student. The
responsibility is on the student to develop asaner through co-creation, interactivity and
initiative. Arguably this is a learning style ngiopriate for all students creating barriers for a
effective and consistent use of VLEs.

This paper argues that VLEs can also be used toueage group work and interactivity through
group spaces, discussion areas and wikis offenngnéine alternative to in-class student/lecturer
activity as well as time management and organisatioommunication tools. This reinforces the
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switch from lecturer- to student-focus however eagibes that communities and group spaces
can be created to an extent compensating for tkeofaF2F group-focused teaching.

Smith (2005) has identified several competenciasdhe necessary in the delivery of an efficient
VLE. The key competencies are as follows; appréopraanount of student interaction with the
teacher via email/telephone; teachers must haveliitiées to use the technology; ability of the
teacher to set up a well-structured course sigghters should develop or encourage the creation
of a community though collaborative learning anthlty teachers should help students to apply
online learning techniques to their personal leggrstyle.

Students’ level of motivation towards the use &fL&E as a supportive element of their learning

has shown to be a great influence on its effecégsnas a learning tool. Several skills seem
necessary for students to have in order for thisajgpen; self-discipline, cognitive engagement
and technology self-efficacy (Poon et al., 2004hrébver, students’ level of involvement and

participation in addition to their behaviour towardnd perception of VLEs also impact the

effectiveness of the VLE (Webster and Hackley infi®004).

VLEs provide a useful platform for peer-learninglatiffusion of student and/or lecturer created
content, in particular supporting the second andrtfo stage of Kolb’s (1981) experiential

learning model, which if followed will lead to efféve learning. It can be argued that many HE
programmes lack practicality encouraging studemtietelop transferable and professional skills
through problem solving in real-world settings. Tdanclusions derived from a study by Ruiz-
Molina and Cuadrado-Garcia (2008, p.158) show pesr-to-peer learning through a VLE is

more “efficient, effective and satisfactory” forudents than other learning and teaching
platforms.

Concrete
Experience

F 3

Active _ Reflective
Experimentation " Observation

v

Abstract
Conceptualization

Source: Kolb, 1981.
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3 Hypotheses development

It is expected that differences in usage of the ¥LEll impact on the students’ learning
experience and that the investigation of the tluase studies will provide insight into which
differences exist and how these are reflectedersthdent learning experience.

We hypothesise that franchised universities shoskl UK staff to deliver part of the teaching
content to ensure a consistent learning experieRoethermore, the paper investigates the
elements of a user-friendly VLE and expects to timat a user-friendly VLE will lead to a more
consistent and positive learning and student e&pee than if a less user-friendly VLE is used.
Finally, technical, legislative and cultural facton addition to learning styles as discussed above
are expected to impact on a VLE’s ability to delivae consistent learning experience to all
students. Therefore we hypothesise that thesertactil need to be considered when using a
VLE on on-site deliveries, franchised and DL prognaes.

The following hypotheses are tested,;

H1: It is necessary to have UK University staff to detiteaching content to ensure a
consistent learning experience on franchised progres.

H2: A user-friendly VLE is essential to delivering ansistent learning experience.

H3: Understanding cultural norms, education legistatind learning styles is essential
to delivering a consistent learning experience.

4 Methodology

The paper employs a multiple-case study approagiestigating three specific scenarios,
drawing conclusions useful for the development pfactical set of recommendations focusing
on delivering consistent learning experiences tarimational markets.

The names of the universities will remain anonymaog referred to as University A, B and C;

Case study 1: On-site delivery, UK — University A
Case study 2: Franchised degree, Malaysia — Uriyd3s
Case study 3: Distance learning, International vélsity C

The data collected in this study is obtained fromuenber of sources including in-depth face-to-
face interviews conducted at the Business Schdotsv@ UK HE institutions; student usage
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numbers of VLESs, link tutor reports and trainingpadgs in the use of a VLE at the franchise
institution

5 Case study 1: On-site delivery — United Kingdom

UK HE degrees are approved and regulated by thét@éasurance Agency (QAA) which has
developed a set of guidelines used by universtbesnsure an appropriate academic standard
and quality. The QAA’s main areas of influence agregramme governance and curriculum
renewal (Paton and Bevis, year unknown). The gawent's HE agenda is focused around key
topics such as developing students’ employabikiiss enhancing UK degrees’ competitiveness
in a global market for HE; creating strong linksttwbusiness environments; and encouraging
flexible study modes through the use of e-learnauds (Clarke, 2003; Yorke and Knight, 2004).
Even within UK the competition for students is ier The days are gone when universities could
position and brand themselves based on “selectofitgtudents, the research standing of the
staff, the prestige of one’s customer base aneitmgoyability of graduates” (Paton and Bevan,
unknown year, p.7). To become highly rated amoundesits, universities must bring extra value
to the student experience through creative debgerstructure and content and by exposing
students to ‘real world’ experience. In particuter marketing degrees can universities integrate
innovative assessment and business engagemeng gividents’ the skills they need in the ‘real’
world. Doing so, VLEs can be used by students toaga the learning environment and develop
transferrable business skills. This will be disedass the following case study.

Students today are generally more technology-s#vay previous generations and the usage of
technology has a positive influence on their acoepe and willingness to use technology in
learning. From research 74% were ‘very’ or ‘extrgmeonfident’ using technology, whereas
only 3% said they were ‘not at all confident’ (J&fé et al. 2006)The majority of students found
the facilities and resources available via the \dither ‘extremely useful’ or ‘quite useful’ and
52% agree that the VLE has a positive impact o tearning (Jeffries et al. 2004; Quadri et al.,
2007). In 2006 (Jeffries et al.) nearly 80% fouhd VLE supports their learning. The facilities
and resources available include teaching matenmatgjule information, email, module news,
electronic resources (electronic library), groupsand class discussion.

The 24/7 access to teaching materials was higleldgas a key advantage by students (Jeffries et
al., 2006) and could help students to become mutependent learners with 55% of students
agreeing that the VLE impacted their learning siyléhis direction (Jeffries et al., 2004). Barrett
et al. (2007) investigated if a link between theess to teaching materials via the VLE and
student attendance exists. With regards to attexedanlectures, 6% of students said they do not
attend many because of the resources availablin@i®LE, whereas 14% gave that response in
relation to tutorials. 61% of students said thegrat some teaching sessions but appreciate the
resources available from the VLE and 15% said tbgérdless of their attendance they also use
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the discussion area on the VLE actively. The paperefore argues that with the current
research such a link cannot be established.

Student focus groups (Jeffries et al., 2004) idiedtitwo areas of ‘good practice’ in the use of a
VLE; 1) Ease of communication between studentskatadieen students and lecturer, being able
to contact the lecturer electronically (Quadrilet2007); and 2) posting of handouts and lecture
notes prior to the lecture making listening andentatking during lectures easier and more
productive. The main reasons for students to adbes¥LE are to download teaching material,

to access their University e-mail and to commumieaith the lecturer.

Jeffries et al. (2004) investigated academic staifage of the VLE in teaching and found that
most members of staff use it as an online inforomaand resource platform. The key finding
was the lack of interactivity on the VLE in termsusing group spaces and the discussion area.
Jeffries et al., (2006) explain that lecturersraes ‘speak a different language’ as students when
it comes to using technologies, which could causetdtions for a user-friendly usage of the
VLE.

The shared point of view from students and staffeuiine the argument that VLEs should not

replace F2F contact between lecturers and studemtsfie used to supplement in-class teaching.
Generally students, although comfortable usingrteldgy, would not prefer their entire degree

to be taught online, but still prefer a F2F teaghimode (Jeffries et al. 2004; Jeffries et al., 2006

Barrett et al., 2007).

The paper will now look specifically at usage ditathree modules. The sources that can be
monitored to show number of student accesses iactheé Definitive Module Descriptors
(DMD) — a document that describes the structurgéhef module; discussion postings in the
discussion area; view and posting of message igringo space; view and posting of news items
and download of teaching resources.

5.1 Principles of Marketing (Level 1)

417 level 1 students were registered on this mothde ran from October to December 2008.
During November 2008 the module site was accessealerage 863 times per day, the highest
number of accesses being 2747 and the lowest nuofbaccesses 183. On this module the
group spaces where not used.

Activity Sem. A DMDs  Discussions Groups News Teaaly Resources
Total 22 6711 N/A 5687 2457
Daily Average >0 16 N/A 14 6

The table shows that at least 16 students viewgubsted a message to the discussion area each
day during semester A, 14 students viewed a neams &nd 6 students downloaded a teaching
resource.

10
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5.2 Marketing Planning in Practice (Level 2)

173 level 2 students were registered on this mathaleran from October to December. During
November 2008 the module site was accessed ongevd6b times per day, the highest number
of accesses being 1235 and the lowest number etses 68.

Activity Sem. A DMDs  Discussions Groups News Teaaly Resources
Total 9 1168 625 2424 1897
Daily Average >0 7 4 14 11

The table shows that at least 7 students viewgzbsted a message to the discussion area each
day during semester A, 4 students posted or vieavetessage to the group space, 14 students
viewed a news item and 11 students downloadedchitearesource.

5.3 Corporate Social Responsibility and Sustainable Mdeting (Level 3)

294 level 3 students were registered on this mothde ran from October to December 2008.
During November 2008 the module site was accessealerage 393 times per day, the highest
number of accesses being 1402 and the lowest nurhlaecesses 59.

Activity Sem. A DMDs  Discussions Groups News Teaaly Resources
Total 41 2527 N/A 1497 3426
Daily Average >0 9 N/A 5 12

The table shows that at least 9 students viewgzbsted a message to the discussion area each
day during semester A, 5 students viewed a news ded 12 students downloaded a teaching
resource.

5.4 Usage of the VLE

The VLE is used on all modules on the degree tonsomicate with students, post teaching
material, upload news messages and respond tonstqderies. On some modules the VLE is
also used to manage student teams via the grougesmdlowing students to manage their
projects and assignments. Additionally, wikis asedion some modules encouraging students to
share knowledge and information with the class bycreating documents and resources.
However, on most modules it is used more as a negh#garning environment focusing on
distributing information and materials to students.

54.1 Lecturers’ Engagement

The key finding from the report by Jeffries et @004) showed a lack of staff encouraging
interactivity in the VLE through the use of groygases and discussion area. Since then the data
above shows a considerable increase in the usagebffacilities. That lecturers use the VLE as
an interactive information management tool couldibe to enhanced comfort levels of using the
technology and understanding of how to set up feattio work on the module and for the

11
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benefit of majority of the students. For examplakig/are being used to encourage students to
create their own content and information, potelytiglading to peer-learning.

5.4.2 Administrative Features

The VLE allows students to self-register on moduledt they will be studying each semester.
This allows administrators and teaching staff tanpahead and organize teaching material,
groups and assessments. The VLE is also an inhie@nio communicate with students well in
advance providing them with relevant pre-sessi@diregy material in addition to sharing the
information with the teaching teams. The VLE enalilee module leader to share information
with the tutorial team and allocate students towrgous tutorial sessions. The VLE provides the
opportunity for administrators to optimize resow@specially when the module is delivered
across programmes and faculties.

54.3 Student Engagement

The interactive features on the VLE can take tiorestudents to get used to in particular as they
have many other means of communication, i.e. sow@alorks, text messaging and email. In

particular the group space often take time foremisi to get used to, however once familiar with

the features, students often find it very usefutdsmmunicate with other members of the student
team, the tutor and to upload material relevamiragects they are working on.

The VLE is also used to keep students up-to-datevents in the business world by posting and
linking to news items online, potentially increagistudent interest in the particular topic area
and encouraging them to get involved in the modlreaddition, the VLE is used to inform
students about preparation for seminars, whicldare in ways that create interest and curiosity
about the particular seminar or lecture.

5.4.4 Additional Student Support

The VLE works as an additional source of support dtudents throughout as they review
teaching material at their own convenience. Pddrby for students with extenuating
circumstances does the VLE work as a resourceoptatfvith all the material used on the
module available to students. Lecturers also usé/tE to support students with the ability to
review students’ progress and take action to hetpassist students that need special attention.
On the second year module ‘Marketing Planning iacBece’ (MPIP) student teams work with
‘real’ businesses to create innovative businesstisols and each group is mentored by an
academic tutor. The students communicate withiir teams and with the tutor using the VLE’s
group site. The tutor monitors the teams’ groupcepaand gives feedback on material the
students write, student queries and generally raptiite progress, being able to take action if
need be.

12
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6 Case study 2: Use of VLE on Franchise Degree Prograne - Malaysia

A study by Abdullah et al. (2008) asking ten seddcCEQ’s from ten franchised colleges about
which factors lead to satisfaction for franchisetipers shows the following (in ranked order);

brand recognition, status and image

academic quality

supporting services (academic, administration aackating)

communication, sharing of information/technologyexise, programme activities
sharing

PwnNhpE

These identified factors are of importance whenuatang the consistency of the programme
delivery and how the VLE as an additional teachingl to F2F teaching is contributing.
Malaysia is one of the countries in SEA that hadenase of the franchise model for a
considerable period. The delivery model was iritimlhat is referred to as ‘2+1’ or ‘1+2’ giving
students the option to study part of their degrébk the Malaysian institution followed by 1 or 2
years with a partner institution in a different nby. However, increasingly the model ‘3+0’ or
‘franchising’ is used where students study the whdégree at their Malaysian University.
However, Malaysia is no longer as dependent onseaar franchise partners to recruit students.
With a vision to become a ‘HE hub’ by 2010 Malayssaattracting up to 100,000 foreign
students from the SEA region and other contindrits,(2008).

The Malaysian HE sector and its regulatory systes festructured to ‘keep’ students at home
for their HE thus providing accessibility to the jor&ty and not making HE a luxury item for the
wealthy and privileged. This strategy is part @itt2020 vision which Dr Mahathir Mohammed
introduced in the early 1990’s. Having the oppoitjuto graduate with a University degree is
now a realistic dream to many in Malaysia. Increglsi Malaysia is becoming the chosen
destination for students in the SEA region who woubt have had the opportunity to study in
UK or US due to financial costs of such degrees.

Due to the regulatory entry restrictions applyinghbn-Malay students creating a quota for the
number of non-Malay students accepted to study atysian universities combined with the
growing economy has created a need for overseagated.im, 2008). For University A, the
aim is to deliver the overseas degree at the MaaySniversity to the same standard as the
standard adhered to in the home country. Howewdivating franchised programmes is rarely
without challenges. The following case study widlaliss this.

University A has been delivering four BA (Hons) deg programmes over the last decade with
University B in Malaysia. The programmes are dekdein three locations and moved from 1+2
to a 3+0 in the last three years. At any given titnere are approximately 1,300 students
studying for a UK University degree and several ter@s programmes are now joining this

format. University B has three yearly intakes coredawith the one intake in University A.

13
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Business relationship has been lucrative to batitutions whilst a rigorous quality evaluation
and monitoring system is in place to ensure comscst of material, delivery and student
experience. This includes the moderation of assesshy UK University staff, appointment of
UK external examiners and a team of link tutors wisit University B at least five times a year.
All quality monitoring and maintenance schemes ha@ved over the years and many systems
are now working well, ensuring strictest procedwesused to maintain quality of education and
student experience.

For the purpose of this paper it is important totioe the main difference in usage of the VLE
between University A and B. At University B, the ELis only used at programme level, not
module level as at University A. This is due tohtealogical and administrative challenges faced
by the University. When University B staff wentlimiversity A to experience how staff use the
VLE it was expressed that a VLE at module levelldde used advantageously at University B.
This could potentially facilitate a higher level obnsistency in comparable usage between the
two universities.

In 2006 staff at University B received trainingtime use of the VLE. Out of 230 members of
staff who took part in the training, 93 evaluatifamms were received. From the feedback it
became evident that staff were positive towardsstifevare and its applications. However, some
resistance was met due to the comprehensivenette OfLE as the University already has a
simple VLE in place. In terms of training the stadfuse the VLE there was confidence among
staff with 80% knowing how to access and use th& brtal, 62% knowing how to access and
use the VLE module and programme websites andlyit@% felt that the workshop would
enable them to use the VLE more effectively inttheaching (Singer, 2006).

Interviews with the Associate Dean of Collaborasi@nd a Franchise Link Tutor revealed that
students at University B are eager to use the Vddilifies and have come to expect access to
teaching materials and resources online and explissatisfaction when access is not given.
Students not only appreciate the teaching resowdanformation available, but also see the
VLE as a source of confidence and comfort as thie with the UK University becomes more
evident. The VLE creates a feeling of belonging emehmunity across borders and cultures.

6.1 Challenges to a consistent learning experience

The VLE is used at a programme level and is usembtomunicate with students, post teaching
material and upload news messages. Although thei¥lLUSed by staff at University B, it is very
limited compared to the staff usage at UniversityTAere could be several reasons for this;

6.1.1 Staff Resistance due to Existing Simple VLE
Staff at University B does receive training in @gthe VLE, however expert user status has been
achieved only by a minority. Some resistance has lmet from staff when asked to adopt the
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VLE mainly because the University already has its1@simple VLE requiring staff to update
both VLEs. This is time consuming and could leachtonan errors in providing all materials
through both VLEs.

6.1.2 Use of Teaching Materials

Staff at University B are faced with the uniquelt#hae of using similar material to that used by

University A staff as students in Malaysia expextal staff to use similar course content and
material to that of the UK staff. This however ist mequired as the programmes are 3+0 and
fully franchised. University A have always maintaghthat the specified learning outcomes must
be the same as the UK programme but a ‘local’ cante encouraged. This however is not

openly appreciated by students in Malaysia as tlelyall material studied need to be similar to

the UK

6.1.3 Administrative Challenges

Currently the VLE at University B is used as a emitmanagement tool only providing students
with information about their programme (however stihidents have the ability to access any
module at University A as a ‘guest’ giving studeats opportunity to compare and contrast
module teaching material, assessment and other lmmadpects). This is due to administrative
challenges in terms of enrolling students on ther@miate modules during the relevant
semester. The enrollment challenge is caused byliffegences in delivery structures between
University A and B; at University A modules are rawer 12 weeks October-December and
February- May. At University B, modules are ruris®rt’ and ‘long’ (either 7 or 14 weeks) and
three semesters are run each academic year wi ylearly student intakes. This make up a key
challenge to the consistent use of the VLE.

6.1.4 Work Experience & Business Integration

The majority of students at University B tend tofamily-funded why the need to work to pay
towards their degree is unusual, compared withestisdat University A where 15-20 weekly
hours of part-time work is common. The high numbkweekly teaching hours, 17 compared
with 8 weekly hours at University A leaves studeatdJniversity B with less time part-time
work.

Not only do students at University B gain little tke@xperience during their degree, there is also
less business integration (i.e. guest lecturedjeappesearch and ‘live’ business case studies) on
the degree. At University A, the VLE is used toraaj extent on modules where students work
on ‘live’ business projects and the VLE becomesnttaén platform for communication between
students, lecturers and the business project hglgimdents to develop their project and time
management skills.

6.1.5 Technological advancement
Technological advancement and development is anotiportant factor that impacts University
B’s ability to use all features in the VLE. At Umiksity B the network access is slow and at times
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unstable prohibiting the use of features such dsovand audio. It also means that the version of
the VLE is quite basic keeping the student intéoacat a minimum and the VLE is used more
S0 as a content management and communication drssgon tool.

6.1.6 Staff usage of VLE

The learning styles preferred by many students mivéysity B is focused on lecturer-led
teaching and exemplified by the high number of aohhours per lecturer per week (16 hours,
compared with 2 hours at University A). The highmier of contact hours is enforced by the
local MQA (Malaysian equivalent to UK QAA) and less/ limited time to prepare teaching
material for staff. In the interview with the Assate Dean of Collaborations it was mentioned
that the lack of time to prepare teaching matenmal resources is a reason for the limited use of
the VLE. In addition, it is important to note tHagher contact hours are not a positive feature if
local staff do not use that time for creative iasd interaction, discussion and critical thinking.
Staff at University A tends to use the VLE as apsupng tool to follow up lectures, provide
additional material and prepare students for neegkis sessions. Because staff at University B
are 1) required to spend more time in class ancrifjaged in marking assessments and
administrative work on an ongoing basis due tottitee student intakes a year, this makes it
difficult for staff to be innovative with their cose delivery and use the VLE to encourage
student learning and engagement.

6.1.7 Legislation

Generally in Malaysia, the government has an imifiiaé¢ role to play in the development and
quality control in the private education sectornfl.i2008). Many HEI are governed by local
Ministries of Education and are as such requirefaltan line with these local legislations. The
number of teaching hours and office hours may hésdetermined by these authorities although
in many private HE institutions students will haazess to their tutors throughout the day/week.
In comparison, students have limited access tditegetaff and the successful embracing of the
interactivity in UK may be due to this restrictiohhe legislative requirements will potentially
have an impact on the use of VLEs and indepenéanting compared with UK teaching styles
and contact time.

6.1.8 Cultural Differences

Malaysia is a multi ethnic country with three maihnic groups; Malay, Chinese and Indian
living and working in harmony (Fontaine and Ricltemd, 2003). Malaysia is predominantly
categorised as a ‘Muslim’ nation where the majobi&yong to the Islam religion (Goodwin and
Goodwin, 1999). The key to the success of Malalyagalways been the ability of their different
people to live in peace despite very different unalk backgrounds, practices and beliefs. With
the government legislation dictating the ‘quota'steyn for entry into HE it is the private

institutions such as the University B in this cdbat provide admission to the non-Malays
wishing to study at University level.
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Malaysian students tend to be wholly dependentte@acher input’ and in many cases lack the
initiative and confidence to undertake independeatning. This may be a due to the teaching
styles used in schools and early education. Stadentl to have an enormous amount of respect
for teachers and thus do not tend to challengesié®a suggestions put forward by lecturers.
This is evident in link tutor reports and moderatione by UK staff where writing styles are
mostly non-critical and reliant on course books.

It is also important to note that students studyh@niversity B are more enthralled by the fact
that they are studying for a UK/British qualificati driven by the preconceived notion that
British qualifications are superior to that of lbcpalifications. Many students do not engage
with University A and lack any ‘meaningful relatsimp’ with the degree provider where they
will ultimately become alumni of. This is obviously negative situation for the Franchise
provider and detrimental to the future progres8 #f0 programmes in the long run.

6.1.9 Access to additional study skills resources - AgadeSkills Unit (ASU)

At University A students have access to an Acadeskitts Unit where staff help students with
essay writing, editing and evaluation of feedbamksentation skills among other. The teaching
material used to guide students is also availablstudents at University B through the VLE.
However at University B no such ASU has been sewitlp members of staff available to help
students. The lack of F2F guidance and workshogsertige online resources less appealing to
students and the full effect of the Unit's studyllskessions are not fulfilled through purely
online support.

7 Case study 3: Use of VLE on Distance Learning Progmme -
International

Evan and Fan (2002) define DL as “open learninglieggto situations in which there is a
geographical separation between the learner ankbaneing institution.” The key advantages of
DL delivered through a VLE are the students’ oppaity to review the materials in their own
pace; to omit material which the student is alredamwiliar with, allowing more time to
concentrate on new information and finally detemnihe learning process in terms of location,
time and pace. On the other hand, the advantages-site delivery are student feedback in real
time; adaption of teaching style to suit studer¢dseand understanding of students’ abilities
(Evan and Fan, 2002).

A study by Gan (1998) shows that students undertgki DL programme prefer F2F tutorials
compared to exclusive online learning and infororatiThe results of this study are supported by
the outcome of a study carried out by Schmidt e{2000) comparing DL with conventional
learning. Almost half of the respondents (180 resiemts in total) expressed that DL is unable to
deliver as high a learning experience as conveatitgarning methods. However, this paper
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does acknowledge that the studies were undertak®n gears ago and that at the time students’
anxiety, lack of exposure to or inexperience ohgstomputers and the internet might have had
a significant impact on the results of the study.

Based on an interview with the Director of Distah&arning Programmes at a UK University —
University C, case study 3 will consider how theB/IBlackboard, is used to deliver the MSc
Marketing to international markets.

Prior to adopting Blackboard as the main link betwstudents and staff, the University relied
heavily on hardcopy materials and simple onlineussion facilities. However with Blackboard
the University has moved “from a discussion boaydnfat to study support and programme
enhancement” (Higgins et al., 2008, p.5). The naams of this switch have been threefold; to
give students technological tools to improve the@irning experience; to give students access to
additional teaching material and information in iidd to material provided for each module
and finally to create an opportunity for studenhteeed-debate and exchange of information.
According to Higgins et al. (2008, p.5) “The enheshaise of the VLE for structured teaching
and learning activities will embed technology asrdagral part of the delivery mode, rather than
as an appliqué or extra dimension to it.”

390 masters students were registered on the courseng October to September 2008/09.
During November 2008 the course site was accessederage 34 times per day.

Activity Email Announcements Discussion Communications  Groups
Board Areas
Total 52 3730 4963 1208 188
Percent of 0.49% 35% 46% 11% 1.76%

overall usage

The table shows that 0.49% of the accesses were doncheck email, 35% to read
announcements, 46% to post or read a message distussion board, 11% to contribute to the
communications areas and 1.76% to upload a messagad a message in the group space.

7.1 Challenges to a consistent learning experience

The VLE is used on a module level and is used toroonicate with students, post teaching
material, upload news messages, create discusaimhgrovide feedback and marks among
other features.

7.1.1 Learning Styles

Dringus (2000, in Homan and Macpherson, 2005) mepdhat not all types of learners will
benefit from engaging with e-learning as part d@laprogramme. He argues that students who
seek much guidance in their learning and technologpagement, who need the motivation of
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others to stay motivated themselves and who ptefeork with other people will gradually lose
their interest in the activities, course and pa&tigtprogramme. For students studying the MSc
Marketing programme a similar pattern is seen amldhallenging for tutors to maintain student
interest and engagement throughout the degredcitarty because the programme is offered
internationally it is demanding to create a VLEusture, content and instructions that suit all
students’ preferred learning styles. To overcoms thallenge University C attempts to use a
wide variety of learning tools and activities tlzgtpeal to different types of learners, however
with the lack of F2F interaction a successful dalyvand use of VLE is potentially more difficult
than with on-site and franchised delivery. A furtbballenge experienced by University C, is the
lack of student feedback on preferred learningestyunderstanding of the module content,
satisfaction with the module and level of engagemeth other students. Due to the lack of F2F
interaction between lecturer and students Pallodf Bratt (2003, in Smith, 2005) claim that for
an online learning environment to be effective itstnhave a learner-focused approach, meaning
there must be an understanding from the teachleowfstudents learn, engage with information,
how the learning is applied, among others. The ticeaof a learning community is very
important to the successful delivery of DL prograesnas students’ involvement in the learning
process is impacted not only by the potential adrneent of academic goals and results, but also
by “social acceptance, academic self-esteem, cktesnand teacher personal assessment” (Ruiz-
Molina and Cuadrado-Garcia, 2008, p.158). Usingnieg styles that substitute the lack of F2F
interaction for all students is one of the mainligmges to the successful use of Blackboard.

7.1.2 Lecturer’s Loss of Control

O’Neil (2006) argues that the most critical faatoDL deliveries is the role of the lecturer. The
responsibility for learning was traditionally abiuted the lecturer, however, with the use of
VLEs to deliver DL programmes the learning initvatiis increasingly taken by students as
online learning is “student-centred and studentedri (Smith, 2005, p.8). Delivering the DL
MSc Marketing through a VLE means students are deeggendent on the lecturer to provide
information and material as online resources aedl@e. This in combination with the student-
centred learning approach could lead to a los®ofrol over the VLE from the point of view of
the lecturer. For example, the lecturer has lttatrol over the messages the students upload,
the activity in the group space and the informataoided in the virtual classroom. Some issues
and topics are best discussed F2F and with compldi& delivery this prohibits
students/students and students/lecturers from gd&2f discussions potentially benefitting from
student/staff input in real time.

7.1.3 Use of Alternative Media for Communication

Social networks, instant messaging and mobile teeissages are the main channels of
communication for most students. This could contdita challenge to the effective use of the

VLE as students might prefer to receive informatilorough these channels and use such when
communicating with fellow students. It is importdahat the lecturer clearly encourages students
to use the VLE for communications related to tlstuidies and to check the news, discussion and
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resource area on a frequent basis in additionetio student email. That being said, University C
seems to have realized that students spend a flibieoftime in social networks, in particular
Facebook, thus the University’s decision to addapplication, ‘Blackboard Sync’ to the VLE.
This application allows students to download coumsgerials, check and post messages, submit
assignments and check grades. Potentially thigratien of Facebook and Blackboard could
have a positive effect on students’ motivation Eatning experience.

8 Discussion

The discussion is based on the main findings frloendase studies, the secondary research and
built around the hypotheses set out in section 4.0.

Our investigation into the franchise operationsUaiiversity A and B and DL programme at
University C reveal that there is much more that Ukiversities could do to improve the
relationship, deliver a better student experiencé eonsolidate the UK University status in
Malaysia and internationally. There are financmplications to the suggestions we have made
however, given the scenario that UK's HE positigniis at stake and many universities
recording diminished franchise income during #et few years, we believe it is time that some
of the following suggestions are considered.

The UK HE institutions are competing with other Hhtstitutions from the US, Australia and
New Zealand for a share of the market for franchise DL programmes especially in Malaysia
which is fast becoming the ‘HE Hub of SEA'. Themefsuggestions and discussion themes are
based on regaining the market leader position.

8.1 H1: It is necessary to have UK University staff taleliver key content to ensure a
consistent student experience on franchise programes.

The franchise model's evolution from a 1+2 to 3+€livkry mode has resulted in several
benefits and disadvantages to the UK institutiornew University A launched its BA (Hons)
Marketing programmes in Malaysia a UK member offfsteas appointed to oversee the
operations, train local staff and also undertakaesteaching. This practice was later abandoned
and the member of staff was replaced by a ‘Comnatioics Officer who had UK HE
administrative experience. Subsequently, evenghbsstion was taken away due to operational
difficulties. University A now has a regional officin Malaysia which has a broader set of
objectives including recruitment, training, alumoperations and enhancing overall student
experience.

Franchise delivery is dependent on maintaining ist&st quality of teaching and in many cases
it needs to either match the quality standarde@fUK institution or be able to recreate a similar
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student experience. VLEs are at the heart of theyation. It is evident that University B faces
several challenges and any improvements will negdstment in administrative and academic
staff time, facilities and expertise.

The VLE used by University A has user-friendly feas and is capable of delivering excellent
support to the in-class efforts of UK teachingfstabwever, the successful delivery of a module
at University A depends on how academic staff cheow utilise the VLE and students’

enthusiasm in engaging with online content. Margdamic staff at University A use the VLE

as an integral part of the module and engagememntthe VLE is deemed critical for the

successful completion of assessments. Many modisleshe VLE to operationalise ‘on-going

assessment’ which invariably engages students.

Compare this approach with University B, deliveriing same module content with the same
learning outcomes to students studying 3+0, itasthy based on in-class teaching and very little
interaction online. Both VLEs used by University(fBeir own VLE and the extended VLE of
University A) are used more or less as informat@seminating tools rather than VLEs that can
engage students, use as a channel for providing\added feedback, on line support and peer
learning.

As such we believe that University A should consigiegaging UK academic staff with overall
understanding and experience to plan, organise dmtider modules at University B. It is
suggested that University A staff who have goodralveinderstanding of the programme can,
not only add value to the student experience, lsat tain local staff and be able to share good
practice between institutions. University B stafflwhen be able to operationalise the use of the
VLE in a more constructive way linking the teachipgactices used in the UK and ensuring
consistency of use. Even if this staff engagemeimited to only 2 -3 weeks per semester, it
will help the local staff accumulate a considerateount of knowledge in addition to building a
relationship with the UK staff which can then beedisto build a more ‘internationalised’
curriculum. These can include but not be limitechgsessment techniques, student engagement
initiatives and business facing activity that can across cultures, national boundaries and
legislation which are fundamental to the succes$#iilvery of Marketing degrees.

Comprehensive use of the VLE is critical to builglithis relationship for it to become a
successful partnership. The UK staff could contitmevork with staff in Malaysia after the
initial ‘team teaching’ on the module in the fi33 weeks. This teaching commitment can be
continued on a yearly basis where the UK staff wiait Malaysia at any point in the semester
when the relationship is matured. This arrangemahtlso have other major benefits; UK staff
could conduct collaborative research with staff thé Malaysian University; innovative
assessment could be designed for UK and Malaysiadests to work in collaborative teams;
and modules could collectively build business ird¢ign initiatives that can be generated from
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UK and Malaysia. Importantly such activities colddd to students at University B feeling more
integrated with the UK University leading to a leetstudent experience.

8.2 H2: A user-friendly VLE is essential to deliveringa consistent student
experience.

It is evident that the VLE at University A has bew more user-friendly over the years. More
staff and students use the VLE and some modulethisséacility not only to communicate with
students but to add ‘real value’ to their learnexgerience.

The MPIP module considered in sections 5.2 andi5igd.designed to bring students, staff and
businesses together for delivering mutual bengfi007-08, 23 students groups (5 in a team)
worked with 17 business organisations. The VLE we&stral to executing this module and the
teaching and tutorial teams could not have man#igedomplex module without using the VLE
creatively and efficiently. The VLE at University &lows students to be managed in smaller
groups which enable one-to-one feedback, dedicamgidance, progress monitoring and
administration. Overall the module’s success iseddpnt on the successful use of the VLE.

On the other hand University B struggles to useowative assessment and integration with
business although delivering the same BA (Hons)klamg degree. Students in Malaysia are
hardly exposed to guest lecturers from industryeetspand do not get the same opportunity as
UK students to work with real businesses. The timkes per year and the constant assessment
and marking loads prevent University B staff frashkibhg initiative to launch such value added
schemes. The VLE is not as user-friendly as the \AtBJniversity A as it does not provide
students with the opportunity to take part in oalidiscussions, use the group space to
communicate with other group members and get auhditifeedback from tutors. To support the
students at University B, much time is spent irsgland allocated to office hours, indicating the
importance of F2F teaching to student learning.

Staff training is important to understand how tHeE\tan be used to encourage student learning.
Staff at University A and B are offered trainingssiens during the academic year and these are
generally well-attended. In addition, at Universitystaff can draw on student mentors who are
trained specifically in the use of the VLE and easist staff in setting up features and making
available resources students appreciate havingssct® Such facilities are however not
available at University B.

It is evident that a user-friendly VLE is neededptovide a consistent learning experience and
those differences in the advancement of the VLE taedavailability of interactive features can
impact on the teaching method, the level of busimetegration, the ability to encourage peer-to-
peer learning and the students’ opportunities teelbg transferable skills. Considering Dyson
and Campello’s (2003) criteria for a user-friendhyd successful VLE, it is identified by frequent
student usage, positive learner perceptions anlityatw support students in their learning.
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Referring back to Toth’s (2006) four levels of éteaic education, (section 2.1), the authors
argue that the VLE at University A is currentlyypé 3, however developing into type 4 with the
support of the University’s Blended Learning U@bntrarily, the VLE at University B is still in
its early stage classified as a type 1. TherefoeeMLE at University B is not yet fully user-
friendly and therefore the learning experience gaed for students at University A through the
VLE is not fully transferred to students at Univer$.

On the other hand DL can be categorized as thesipptm franchise programmes where very
little F2F is used by the provider but much of #tedent learning is provided online. University
C uses Blackboard as its central learning tool ddittoon to module handbooks and
recommended texts to deliver content. Local tutmes also employed to assist students who
undertake DL studies. University C is one of thadieg DL providers in the UK and sees
Blackboard and its features as a necessity toetelN. programmes successfully across Europe,
Africa, Asia and other regions in the world. Howeusased on the interviews with the Director
for DL at University C, it is predicted that techogy although much improved and more user-
friendly than in the recent years, will not be adkg to sustain the University’s leadership
position. He is of the opinion that enhanced twgpport on the ground is essential whilst the
user-friendliness of the VLE will be essential ts&in recruitment.

8.3 H3: Understanding cultural norms, education legisl&aon and learning styles is
essential to delivering consistent student experien.

Although the effective use of VLEs as supportingléan learning and teaching can advantage
students and staff, there are potentially manytétiuns that prohibit a consistent student
experience.

8.3.1 Cultural norms

The culture of a society impacts “how we do thingstt how people relate to other people in
private and professional situations. It influencavipeople of the society relate to other societies
and also influence individual ambitions and to soex¢ent creates a framework for what is
‘normal’ behaviour in that given society. Hofsted®93, 1997 & 2001), Trompenaars (1993)
and Schwartz (1994) are some of the main theatessribing cultural compositions of societies,
organisations and individuals. Hofstede has ideatiffive dimensions; power distance,
uncertainty avoidance, individualism/collectivismmasculinity/feminity and Confucian
dynamism. The dimensions of most relevance to fthéper are power distance and
individualism/collectivism. Power distance descsilihe extent to which the less influential in
societies, families and organisations expect ame@gower, decision-making and status to be
distributed unequally. Individualism/collectivisnestribes the extent to which individual versus
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collective achievements are valued and the impoetaof the group versus the individual
(Fougere and Moulettes, 2006).

There is a high level of power distance in Malay§aodwin and Goodwin, 1999) which is also
seen among students who use a formal way of appiraatecturers and are often dependent on
such to provide teaching material and instructiomgiereas independent thinking and
development of own ideas is not prevalent. Thigpsug the collectivistic nature of Malaysians
(Goodwin and Goodwin, 1999) indicating that studeare most comfortable with group projects
relying on input and support from other studentad&nts from such a culture might find it more
difficult than students from an individualistic tule to use the VLE as this is focused around
student-initiative. Understanding the Malaysianta and accommodating teaching methods
and material to suit this culture and preferredraey style is a challenging task, however it is
even more complicated to accommodate students ipfogrammes representing a number of
different countries and cultures. It is thereforgued that franchise Marketing degrees may need
to take into account that even with efficient VL&® direct transfer of learning and teaching
techniques used in UK may not be appropriate ieroihternational markets. With reference to
hypothesis H1, the use of experienced UK teachiaff will invariably help deliver a more
consistent programme but also adapt to culturahsdhat prevail in the host countries.

DL programmes may also need to consider incorpagdietter F2F teaching elements to add to
their current tutorial support and UK staff visi&ich could be arranged as summer workshops
for 2-3 months held in different areas of the wdddstudents in that region. Several universities
could be used for teaching and tutors running thepbBbgramme in addition to regional DL
teaching teams to deliver the lectures and semarassring a consistent delivery while adapted
to local needs and learning styles. This is to gaaypne size fits all' model is no longer
appropriate and universities offering DL programroas use the VLE to some extent, but as it
cannot be used to deliver a consistent learning@maipce to all students, tailored F2F teaching
could become part of the delivery mode.

8.3.2 Education legislation

The legislation of the country or region where stud are taught can have a significant impact
on the programme content of the Marketing degrest the required teaching structure. The
paper has discussed how the students studying franahised programme in Malaysia are
required to study additional ‘local’ modules an@ also given extended F2F teaching hours.
This could potentially support or foster a studeulture which is heavily reliant on in class
guidance, assistance and time from tutors and rkstu This regulatory structure could
potentially create barriers for the consistentafse VLE as part of the delivery of a programme;
reasons being that a VLE requires students to wadkpendently and take responsibility for
their own learning. The extra hours of teaching afiite hours (compared with UK standards)
leaves less time for lecturers to prepare teaciatgrial and update the VLE. Therefore, it can
be suggested that the education legislation sudbnger teaching hours could impose a barrier
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to the consistent use of a VLE on a franchised namogne. Understanding the education
legislation with the aim of adjusting the programeooa&tent and/or teaching structure to create a
more identical programme (compared with that offthachisor) is therefore essential.

8.3.3 Learning styles

Students’ learning styles affect their acceptanue wse of the VLE and ultimately the impact
the VLE has on their learning experience. When tao8ng a VLE that considers students’
different learning preferences lecturers shouldsmer the way the instructions are designed, the
channels of communication used and the structumefefmation. As VLEs are student-focused,
students need to be independent, show evidencetiative, co-creation and interactivity to get
the most out of the VLE’s features. This can belehging when students are not used to this
type of teaching and are more dependent on guidgimea by the lecturer. This is the case with
students at University B, who appreciate F2F teaglind time with the tutor/lecturer and are
not using the VLE fully. For the DL programme itdgen more challenging to create a consistent
learning experience using the VLE as students déferent levels of technological capabilities
and a variety of learning styles acquired throughéxposure to different cultural environments.
No matter the delivery mode, a VLE requires thalsii to be an independent learner, and not
all students prefer that style of learning. Therefat is necessary to identify critical aspects of
learners’ adaptation process in a VLE by deploytliferent learning styles in addition to
creating an element of F2F teaching.

9 Conclusions & Applications

In the near future, UK Marketing degrees deliveos@rseas can only continue to prosper if
supported by comprehensive VLEs, supported by seomwribution of F2F teaching by
experienced UK staff. This approach will not onhgate better learning experiences for ‘out of
base’ students but also enhance their engagemelofhding and levels of satisfaction. VLEs
should be used to encourage experiential learwiteg,to marketing students, and provide online
facilities that develop students’ skills and am@kt to work and communicate in teams and
manage projects (in particular time managementpdaching skills are emphasised). The VLE
should provide students with an online area thiatvasl them to carry out discussions amongst
each other enhancing opportunities for peer legrniPotentially these are skills employers
expect marketing graduates to possess upon graduati

Marketing is a constantly evolving subject areactueers who teach on these degrees must not
only keep up with industry knowledge but also benpetent and keen learning and teaching
technologists. The authors suggest that it is WtalUK Marketing degrees, franchised and DL,
to have comprehensive understanding of culturainspthe impact of local HE legislation, the
local University staff and students’ technologicamfort and the operational and administrative
challenges. Such understanding is critical fordhecessful delivery and a user-friendly VLE is
central to meeting these challenges. With UK degrieeing fierce competition from other
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emerging nations and the perceptions of non UK ekgion the increase, UK HE institutions
must endeavour to ‘add real value’ to their pgpacits.

The suggested practical applications are as follows

* Enhanced student engagement through the moreeefficise of VLEs is pivotal to
delivering a consistent student experience.

» Engaging experienced UK staff to teach, plan andkwath franchise and DL staff in
HE hubs is critical, potentially leading to bettarorking relationships’ that can be
fostered to achieve consistency across borders.

* VLEs should not only be used to disseminate programspecific communications, but
also to build much needed business integration nmaoketing degrees that can emerge
from a multitude of nations.

10 Areas for Further Research

The authors acknowledge that further research édew into a number of areas which will
enable a further understanding of how VLEs cansassithe delivery of HE programmes in
international markets. Among the topics for furthevestigation are VLES importance in
blended learning projects; the technology acceptamodel by Davis (1989) to investigate
students’ and academic members of staff's acceptahd/LEs and finally; the criteria for an
‘effective’ VLE used across cultures and geographiorders.
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